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Play Based Learning in FDC:
helping children learn from their play

FURTHER READINGS
Have you:

For those that are new
to play
EYLFPLP e-Newsletter No. 3 2010

How are you enjoying this first topic for PD
in your Pocket?

Thinking about play

◗◗ Read the booklet?

Setting the scene

Understanding play

The online Forum set up as part of the Early Years Learning Framework Professional
Learning Program (www.earlychildhoodaustralia.org.au/eylfplp) has raised some very
interesting questions about the themes of the first two.

Kennedy and Barblett explain that in each
phase of early childhood, children have
different “learning agendas” which motivate
them to ‘explore their environments,
engage with others and discover new
things and ideas’.

E-Newsletters—play and intentional teaching. It seems timely to begin to unpack some of
the tensions that exist between ‘traditional practice’ and ‘new perspectives’. ‘Thinking about
play’ are the focus in this, the third in the newsletter series; ‘Thinking about intentions’ will
be the focus of e-Newsletter four.

For example:
 play in infancy is focused on exploration
using the senses and body

In their forthcoming book in the Research in Practice series: Learning and teaching through
play (ECA, 2010), Anne Kennedy and Lennie Barblett draw our attention to the fact that the
two topics are related: Educators’ intentional planning is essential to support and extend
children’s learning through play.

 as toddlers, children enjoy engaging in
pretend play such as ‘feeding a dolly,
driving a car or rocking teddy to sleep’

◗◗ Watched the content as either:

 in the preschool years, children’s play
increasingly involves negotiating roles
with other children in imaginative and
complex play—‘you can be the baby
and I’ll be the mum’
 as they move through school, children
actively participate in play experiences
guided by more formal codes and rules
and often requiring collaboration.
The authors suggest that: ‘Adopting a
play-based approach does not mean that
children are left on their own with adults
acting only as “supervisors”. ‘ Instead, it
means that informed educators observe
children in play, interact sensitively with
them and use their professional knowledge
to promote and extend every child’s
wellbeing and learning.

–◗ Videos?

‘... in each phase of early
childhood, children
have different “learning
agendas” ...’
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–◗ Podcasts?
–◗ Live webinars?
◗◗ Talked to other educators on the PD in Your
Pocket Facebook Group?

8. lEARnIng ThROUgh plAy
whAT ThE FRAmEwORk SAyS
Play provides opportunities for children to learn, as they discover, create, improvise and imagine.
Children’s immersion in their play illustrates how play enables them to simply enjoy being (Framework, p.15).

If you haven’t watched it all you can
download what you have missed from:

ThInk ABOUT
play is a valued process for children’s learning,
thinking, imagination, story making and
communication. The play of young children includes
many different types including sensory, explorative,
physical, creative, symbolic, projective, role, and
dramatic play and games with rules. All are important
aspects of children’s learning and development.
play provides children with opportunities to express
a sense of agency and demonstrate their competence
and be leaders in their own learning. play can provide
children with a sense of belonging and being and
supports the development of children’s individual
and social identity.
Children use play to participate in their culture, to
develop the literacy of their culture, to order the
events in their lives and to share those events
with others.
Through play, children develop an understanding
of their social worlds. They learn to trust, form
attachments, share, negotiate, take turns and resolve
conflict. Since play varies from individual to individual,
family to family and across cultural groups, play
enables children to experience and to begin to
understand difference and diversity.

www.nswfdc.org.au/pdinyourpocket

Play for young children begins with reflexive action
and exploration of their immediate world using
their senses.
Through the sensory and embodiment play of babies,
children’s development of body, self, their risk taking
and their confidence to explore and make choices is
strengthened.
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play develops into planned and experimental
exploring, problem solving, consolidating and
practising, imagining and creating.
As children develop the capacity to pretend, they
develop their own worlds using objects to take on
the roles and relationships they wish to explore.
Symbolic play (make believe, or pretend play where
familiar activities may be performed even in the
absence of materials or social context—for example
when a child mimes talking on a phone) is crucial in
supporting children’s developing literacy.
Through symbolic play children create a fictional
world and tell their stories.
Social play and dramatic play provide a space where
friendship groups are formed, power relationships
negotiated, and challenging life experiences are
explored.
play provides children with opportunities to be
supported to learn to make play safe, fair, just and
equitable for all participants.
Rich, purposeful play contributes to the development
of literacy through:
•

•

oral language—using language to script the play,
negotiate, describe imaginary props or act out
different roles
metalinguistic development—naming and
renaming objects

•

understanding of authentic purposes of reading
and writing

•

moving children into their ‘zones of proximal
development’ where they use increasingly
complicated language (Bodrova, 2007).

2. Learning through play
Are you a new educator? Or an
experienced educator who needs
new ideas to stimulate children’s
play? This reading provides ideas
about different sorts of play and
resources to help children play.
3. Learning through play from
the Educators Guide to the EYLF
The section of the Educator's
Guide to the EYLF that deals with
play.

EDUCATORS Belonging, Being & Becoming

National Quality Standard | Information sheet

Now is the time to delve deeper with this
list of further readings.

1. Thinking about play
This brochure outlines key key
issues in play.

QUALITY AREA 3

BABIES AND
OUTDOOR PLAY

Providing babies with quality
care and education includes
offering positive experiences
in the natural outdoor
environment.
No matter the season, outdoor
environments afford unique
and abundant opportunities
for babies to engage in playbased learning and sensory
activities, which is critical for
their developing brains. Outdoor
experiences can provide an
opportunity to explore, discover
and appreciate the natural
world, as well as be active,
strengthen fine and gross motor
movement skills, test physical
limits and get messy.
Time spent in the outdoors
should be an important part
of the daily program for all
children, including babies.
Educators can support babies
to interact with the outdoor
environment by planning
quality experiences to promote
engagement and maximise
learning and development.

LINKS TO THE NATIONAL
QUALITY STANDARD
Quality Area 3 Physical Environment
3.2.1 Outdoor and indoor spaces
are organised and adapted to
support every child’s participation
and to engage every child in quality
experiences in both built and natural
environments.
Providing quality experiences for babies
is also integral to the outcomes of
Quality Areas 1 and 5:
Quality Area 1 Educational Program
and Practice
1.1.2 Each child’s current knowledge,
strengths, ideas, culture, abilities and
interests are the foundation
of the program.
1.1.3 All aspects of the program,
including routines, are organised in
ways that maximise opportunities for
each child’s learning.
1.2.1 Educators are deliberate,
purposeful, and thoughtful in their
decisions and actions.
1.2.2 Educators respond to children’s
ideas and play and extend children’s
learning through open-ended
questions, interactions and feedback.

1.2.3 Each child’s agency is promoted,
enabling them to make choices and
decisions that influence events and
their world.
Quality Area 5 Relationships with
Children
5.1.1 Responsive and meaningful
interactions build trusting relationships
which engage and support each child
to feel secure, confident and included.

THE BENEFITS OF OUTDOOR
PLAY FOR BABIES
Outdoor experiences are an important
part of children’s healthy growth,
learning, wellbeing and development.
The benefits of outdoor learning
environments and engagement in
nature play for young children are
varied and many.
Encouraging babies to spend time in
the outdoor environment (including
touching sand, grass, dirt or leaves),
has potential health benefits and can
help stimulate their immune systems.
Opportunities to move freely, grasp
objects, kick legs, crawl and observe
others running and playing supports
physical development. Research
indicates that spending time in fresh
air also encourages better healthy
sleep patterns for babies as they begin
to understand the difference between
night and day.
Quality Area 3 | Babies and outdoor play

4. Babies and Outdoor Play
Providing babies with quality care
and education includes offering
positive experiences in the natural
outdoor environment.
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helping children learn from their play
Responding to children’s play

Setting the scene
This newsletter focuses on three of the
key practices highlighted in the Early Years
Learning Framework (EYLF)—responsiveness
to children, learning through play and
intentional teaching. These practices
closely link to element 1.2.2 under the
National Quality Standard (NQS)—Educators
respond to children’s ideas and play and use
intentional teaching to scaffold and extend
children’s learning.
These three practices meld together—
when watching a highly effective educator
you can see them move seamlessly from
creating a play situation, choosing different
ways to be involved with children and
their ideas, and drawing out the potential
learning in the situation through their
challenges and provocations which develop
the play further. If we see intentional
teaching as something we do sometimes,
and other times, we just let children play,
we miss many opportunities to respond
to children’s ideas and interests. In the
same way if we think that responsiveness
to children involves just waiting for them
to have an idea or a question for us to
respond to, we may be limiting children’s
experiences. In fact, we can be responsive
and intentional all the time.

ideas about the tape and the educator asks
some key questions, such as: Who owns
the tape measure? What do they use it
for? What could we use it for? The children
don’t appear to know what it is used for but
one child wants to see how long it is. The
educator helps the children to pull out the
tape realising that the room that they are
in will not be long enough to fully extend
the tape. Together she involves the children
in problem solving and one of the older
children suggests that they go outside. The
play continues throughout the day with
the children taking the tape to different
places in the house and yard to see where
it will fit. The educator takes some notes
about the play and the children’s ideas. She
thinks about ways to extend on this play
tomorrow—perhaps drawing the children’s
attention to the numerals or challenging
them to think what the tape can be used for.

In this example, the educator is both
intentional and responsive. She listens and
watches and allows the children to explore
the tape in their own way. She doesn’t
wait for the children to ask a question or
struggle with the tape—rather she sees an
opportunity to sit and listen to what the
children already know. The children lead
the play with their idea to see how long the
tape is. While it may have been tempting
for the educator to simply tell the children
what the tape is for and explain how it is
usually used, she allows the children to play
in their own way and investigate their own
questions—in this case—how long is the
tape? Her strategies are both responsive
and intentional—listening, questioning
and enabling the problem solving. She
recognises the learning potential of the
tape and thinks intentionally about ideas
for follow up.

Being responsive and
intentional
A toddler arrives at family day care with a
builder’s tape measure in her pocket. She
is keen to show her friends and they are all
intrigued with the pull out and snap back
action of the tape. The educator watches
the children play with the tape and later in
the morning she sits with them and asks
if they will show her the tape and tell her
about it. Together the children share their
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Talking about ‘play’
Introduction

What do we know
about play?

Belonging, Being and Becoming: The Early
Years Learning Framework for Australia
(EYLF) was distributed to early childhood
education and care services last year. Since
then, early childhood practitioners in vastly
different contexts have been grappling
with what the EYLF means for them and
their work with children and families.

We know that ‘... play shapes the
architecture of the brain in unique ways;
it links social, creative and cognitive skills’
(Bartlett, 2010)
The United Nations Convention on the
Rights of the Child affirms ‘... play as a
fundamental right of all children’
(Article 31).

The EYLF is Australia’s first National
Curriculum statement for educators
working in early education and care
settings with children from birth- to
age five. The EYLF will enable a national
conversation about what matters in early
childhood education and what high quality
early childhood practice looks like in the
twenty-first century.

The Early Years Learning Framework (p. 46)
defines play-based learning as:
A context for learning through which
children organise and make sense of their
social worlds, as they engage actively with
people, objects and representations.

The Early Years Learning Framework
Professional Learning Program
Because the EYLF will be so important
in framing the work of early childhood
services, Early Childhood Australia (ECA)
has been funded by the Department
of Education and Workplace Relations
(DEEWR) to design and deliver an integrated
suite of professional learning strategies to
support the implementation of the EYLF.
This Professional Learning project has five
elements:
 EYLF professional learning workshops
across urban and regional Australia
delivered by early childhood experts
with high level knowledge and practical
experience—scheduled for 2011.
 An EYLF online forum where issues
arising in practice can be raised in
supported professional conversation—
contribute now.

 Regular e-Newsletters which will share
the challenges and opportunities
practitioners experience as they engage
with the EYLF, learn from the workshops
and reflect on what they might do and
change—this is the first!
 A set of EYLF Master Classes to be used
by services with staff; and

This confirms that play is nationally and
internationally valued for its contribution
to young children’s lives and learning. But,
it doesn’t tell us exactly what is meant by
‘play’ and what roles educators should
fulfil as they interact with children in early
learning settings.
If we are to defend the place of play in our
early childhood programs, we need to be
able to describe play in action and explain
its value for children’s learning.

 A series of film vignettes which capture
effective practice in relation to the
EYLF and provide stimulus for staff
discussion.
The focus of this first e-Newsletter is
on play because the idea of ‘play as a
legitimate space in which young children
learn’ has been a central belief for early
childhood education over a very long time
and because the role of play in children’s
learning has not always been fully
understood.
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5. Responding to children’s play
Focuses on key practices from the
Early Years Learning Framework
– responsiveness to children,
learning through play and
intentional teaching.
6. Talking about play
A part of the Early Years Learning
Framework Professional Learning
Program, this brochure outlines
key issues and conclusions in play
and children’s learning.

Is reading English hard
for you? Do you prefer
videos and pictures?

For those that know more
about play
7. Outdoor Play and Learning
This newsletter explores outdoor
learning and play and the need
to provide play based outdoor
learning experiences.
8. How Play Connects to
Learning
Articles on how to intentionally
connect play and learning.
9. Why play based learning?
Play-based article from The Spoke
blog. This article helps educators
to be able to justify the benefits of
play-based learning.
10. Play in the Early Years
Do you want to learn about what
research tells us about play? This
book costs $80 but is an absolute
comprehensive guide to playbased learning and research.

This website has lots of videos and pictures
about play in Family Day Care.
◗◗ www.connectfdc.com.au/
bright-ideas/invitations-to-play
◗◗ www.connectfdc.com.au/
bright-ideas/loose-parts
◗◗ www.connectfdc.com.au/
our-environments/outdoor-spaces
◗◗ www.connectfdc.com.au/
our-environments/indoor-spaces
◗◗ www.connectfdc.com.au/
our-environments/videos
◗◗ www.connectfdc.com.au/
bright-ideas/sustainable-resources

11. Fleer’s Conceptual
PlayWorld Free PD
Loads of resources to learn
about how to set up Conceptual
PlayWorlds.
12. Anji Play
This website explains more about
Anji Play.
13. Risky Play and the Outdoors
More about risky play. This booklet
costs $16.95 and can be bought in
an e-version or hard copy.
NSW Family Day Care Association
Email: info@nswfdc.org.au
Ph: (02) 9779 9999
www.nswfdc.org.au

